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introduction

This study deals with the requirements of specific vocational learning 
in the Czech Republic which are commonly referred to as a “work expe-
rience”. it represents a set of necessary work experiences acquired either 
during an employment (be it as an employee or self-employed person) 
or during internships as a part of formal or non-formal education system. 
Participants of a work experience are acquiring a set of skills, knowledge 
and experiences which are important for a particular profession. The im-
portance of these sets lies in the fact that they are acquired due to the 
intentional as well as unintentional learning which offers a significant 
hands-on experience which greatly increases its effectiveness 1.

The number of research findings dealing with the work experience 
has been increasing in the last decade because the transformation of 
a labour market and of a formal education leads to: (1) higher demand 
on an entirely specific vocational education, i.e. on such qualification 
which can be acquired only during the work experience 2 and to (2) in-
flation of a high school and university diplomas 3. it is due to the concur-
rence of these two trends that the work experience is becoming more 

1 D.A. Kolb, Experimental Learning, New Jersey 1984; D.A. Kolb, A.y. Kolb, Fa�
cilitator´s Guide to Learning, New york 2006; see also: v. Dočekal, Modality 
andragogiky optikou zkušenostní vědy, Olomouc 2011; v. Dočekal, Cyklus zkuše�
nostního učení a jeho ideové inspirace, “Andragogika” 2012, 15.

2 D. Lee, Apprenticeships in England: An �verview of Current Issues, “Higher Edu-
cation, Skills and Work-based Learning” 2012, 2(3), p. 225.

3 J. Keller, L. Tvrdý, Vzdělanostní společnost? Chrám, výtah a pojišťovna, Praha, 
2008.
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and more essential for career advancement as well as for employability on the 
labour market. At the same time it increases the demand on the incorporation 
of internships and work experiences into the curricula of high schools and uni-
versities because it is the work experience that increases the possibility of em-
ployment 4. Their importance should also be increased with a higher practical 
focus of a given discipline. This is why Geoffrey Lantos 5 emphasizes that the 
work experiences should represent a fundamental part of a vocational educa-
tion, especially in the field of marketing, business and management. However, 
the integration of internships and work experiences into formal education has 
its side effects. These represent the contradictions between the traditional 
academic approach to education, which is mainly focused on theory, and the 
hands-on approach to education, which is characteristic for internships and 
work experiences 6.

A number of studies 7 on this topic emphasize that the work experience has 
many positive effects. They, for example, develop self-confidence and “self-ef-
ficacy” of individuals with a greater effect on younger individuals 8. Moreover 
they make it easier to adapt to a certain working environment and they increase 
the probability of success in a future career because individuals learn the exact 
set of skills that they will require in a given employment 9. This is the reason 
why some of the authors 10 identify the work experience as a “bridge” between 

4 D. Lee, Apprenticeships in England.
5 G. Lantos, Faculty Internships: A Means to Bridge the Academician/Practitioner Gap., 

“Journals of Product & Brand Management” 1994, 3(4), pp. 15–30.
6 C. Hahn, Apprenticeship in Higher Education in France: An Experimental Device to Help 

Apprentices to Link Academic Knowledge and Work Experience, “Journal of vocational 
Education and Training” 2012, 64(1), pp. 75–85.

7 K. Cunnien, N. Martinrogers, J. Mortimer, Adolescent Work Experience and Self�effica�
cy, “international Journal of Sociology and Social Policy” 2009, 29(3), pp. 164–175; 
M. Hoy, Building Pathways to Working with Collections: Can Internships and Student Work 
Experience Help?, “Australian Academic & Research Libraries” 2011, 42(1), pp. 29–42; 
P. Fernald, G. Goldstein, Advanced Internship: A High�Impact, Low�Cost, Super�Capstone 
Course, “College Teaching” 2013, 61(1), pp. 3–10.

8 A. Bandura, Social Cognitive Theory of Self�Regulation, “Organizational Behaviour and 
Human Decision Processes” 1991, 60(1), pp. 248–287; A. Wiegerová et. al., Self�effica�
cy. �sobne vnímaná zdatnosť v edukačních súvislostiach, Bratislava 2012.

9 D. Barrett, Internships �ffer Tickets to Jobs and Lessons in Unpredictability, “Chronicle of 
Higher Education” 2013, 59(26), pp. 29–30.

10 P. Fernald, G. Goldstein, Advanced Internship, p. 3.
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the formal education and the labour market. The work experiences also lead to 
a creation of a social capital 11, i.e. a network of contacts and social relationships 
which leads not only to the increase of employability but, if the work experi-
ences are aimed at the non-profit sector, they also lead to the intensification of 
a community life 12.

However, the implementation of work experiences is usually problematic. 
They are faced with many qualitative problems which mean that the work ex-
periences are officially fulfilled but their content is neglected, mainly because 
there are no curricular bases which would ensure the quality of an internship or 
work experience. This problem presents three significant obstacles to the devel-
opment of work experiences:
1. trainees are usually exploited by companies as a form of a cheap la-

bour 13;
2. trainees have an exaggerated expectations about their qualities and 

knowledge and this decreases the possibilities of further cooperation be-
tween companies and institutions providing the work experiences;

3. companies do not have a system for offering the work experiences result-
ing in the work experiences being haphazard, unsystematic and function-
ing rather as a tour of a given company and its working procedures than 
as a real, sophisticated and effective vocational education.

Problem Statement & research Questions

Unlike any previous research, this study deals with the empirical require-
ments of the work experiences and not with its prerequisites, effects or difficul-
ties. This is because we believe that these requirements are significantly differ-
entiated on the basis of: (1) variety of job classification, (2) job occupations 
and (3) job positions (these categories are defined below). These than affect 
the requirements for (a) specific vocational education in the framework of sec-

11 A. Fuller, S. Rizvi, L. Unwin, Apprenticeships and Regeneration: The Civic Struggle 
to Achieve Social and Economic Goals, “British Journal of Educational Studies” 2013, 
61(1), pp. 63–78.

12 J.S. Coleman, Social Capital in the Creation of Human Capital, “American Journal of So-
ciology” 1988, 94(1), pp. 95–120; M. Granovetter, Getting a Job. A Study of Contacts 
and Careers, Chicago 1995.

13 N. Klein, No Logo, New york 2009.
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ondary and tertiary education, i.e. the proportion of work experiences in their 
curricula, and for (b) individual education with an aim for the best possible 
employment opportunity. They also provide the answers to a question of “how 
much work experience is really necessary for individuals to be able to apply for 
a certain job position”. The assessment of these requirements is therefore one 
of the initial steps of self-directed 14 vocational learning, which are also used by 
contemporary approaches to self-development of individuals and career coun-
selling 15.

We suppose that this research goal will enable us to find out what types of 
job positions, occupations and job classifications (compiled on the bases of job 
positions) require various duration of the work experience. Thereupon, this 
study will provide not only the empirical data about the recent requirements of 
the labour market in the Czech Republic but it will also create a framework for 
possible optimization of a vocational education with regards to a specific needs 
of this labour market.

Research methods

Quantitative heuristic strategies focused on the analysis of job offers avail-
able on the biggest job-offering web portals in the Czech Republic (práce.cz, 
jobs.cz, sprace.cz) within three months period in 2013 were used for this re-
search. 13,500 job offers offered by 1,985 companies covering all fields of work 
were incorporated into the analysed research group. These data were then cat-
egorised into three main sections: (1) job classification, distinguishing labour 
positions, TEP (technical and economical positions) and leadership positions 
(managers and CEO’s); (2) occupations, determined on the basis of similarities 
between the work activities. Twenty seven occupations were determined, e.g. 
banking, administration, science and research etc.; (3) job positions, consisting 
of one hundred and sixty two positions. Job offers presenting a similar profile of 
a job position were classified into this category.

14 M. Knowles, Andragogy in Action. Applying Modern Principles of Adult Learning, San 
Francisco 1984.

15 S.D. Brown, R.W. Lent, Career Development and Couseling. Putting Theory and Research 
to Work, Hoboken 2005; v.G. Zunker, Career Counseling. A Holistic Approach, Belmont 
2006.



391 How much internship?  

We believe that this classification allows for viewing the requirements for 
work experience on different levels of commonness and therefore it allows us 
to describe general trends of these requirements and to specify the require-
ments for some types of job positions.

The analysis of these offers was focused on two important attributes – the 
strictness of requirements and the duration of the work experience. The first 
attribute deals with the question whether any work experience is required for 
a certain job position (if it is mandatory in order to be accepted) or if it just rep-
resents an advantage for an applicant. The second attribute focuses on finding 
out how the requirements differ based on the duration of the work experience. 
This attribute was divided into five categories: (a) up to 1 year, (b) 1–2 years, 
(c) 3–4 years, (d) 4–5 years, (e) more than 5 years.

Findings

Looking at the requirements with regards to the job classification (see: 
Table 1) we can see a number of very interesting findings. First is the speci-
fication whether or not is the work experience even required for a given job 
classification. The work experience represents an important attribute for 56% 
of leadership and manager positions, for 46% of TEP and for 39% of labour 
positions. Therefore it can be concluded that with increasing demands on 
qualification, the demand on the work experience also increases. At the same 
time it should be noted that the differences between the job classifications 
are not too big. The difference between labour and leadership position is 17% 
and between leadership and TEP positions is only 9%. When examining the 
given requirements, it can be stated that more than half of job positions on 
the Czech labour market does not require a work experience as a necessary at-
tribute for the acceptance of an employee. This is true even for leadership and 
manager positions, where 43% of the job offers did not stated the requirement 
for work experience.

it should be also noted that a small portion of the analysed job positions 
stated that a work experience is an advantage but not a necessary requirement 
for a given job position. Only 3–7% of job positions across all categories exhib-
its this characteristics. This leads to a conclusion that if the work experience is 
required in the Czech Republic, than it is almost always a necessary element.
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Table 1. The work experience duration requirements on the bases of job 
classification

Required duration of the work experience

up to 
1 year

1–2 
years

3–4 
years

4–5 
years

5 and 
more 
years

not 
required

TEP  
position

Position 
percentage 14.8% 11.9% 7.3% 3.1% 1.5% 54.5%

Adjusted 
residual –1.6 0.6 –5.8** –6.2*** –14.7*** 7.6***

Leadership 
positions and 
management

Position 
percentage 15.2% 12.2% 12.0% 6.6% 7.2% 43.6%

Adjusted 
residual 0.2 0.8 8.4*** 9.1** 16.3*** –10.8***

Labour 
positions

Position 
percentage 18.6% 8.6% 4.4% 0.8% 2.4% 60.8%

Adjusted 
residual 2.8* –2.7* –3.8** –4.3** –0.6 4.6**

Note: The adjusted residual indicates the statistical dependence of the variables. The values of 
adjusted residual higher than 1.9 indicate a high dependency – *; values higher than 3 indicate 
a very high dependency – **; values higher than 6 an extremely high dependency – ***.

When examining the required duration of work experience of individual 
job classifications, it can be stated that the vast majority of labour positions 
requires a work experience of up to one year (19.6%) or between 1–2 years 
(8.6%). Therefore the requirements for a work experience for a labour position 
are not very demanding. Almost the same can be stated for the TEP positions. 
One quarter of the offers require work experience of up to two years. Whereas 
the number of offers requiring work experience longer than four years is mini-
mal and amounts to 4.6% of the offers. That is even less than what the labour 
position offers require, where the work experience of more than four years is re-
quired for 6.5% of the job positions. The most demanding requirements can be, 
logically, found when examining the leadership and manager positions. More 
than 13% of these offers, which represents double the number of TEP posi-
tions and triple the labour positions, require a work experience longer than four 
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years. An interesting fact is that for 15% of the manager positions a working 
experience of only up to one year is sufficient.

Therefore it can again be concluded that with increasing demands on quali-
fication, the demand on the work experience also increases. Despite this con-
clusion there are no statistically important differences (see: Adjusted residual 
in Table 1) between the TEP and labour positions. Further it should be noted 
that even though the leadership positions do have a higher requirements for 
the duration of work experience, a large number of these positions (27%) do 
require the work experience shorter than three years.

Another view regarding the issue of work experience offers the job occupa-
tion approach. When compared with the job classifications, the job occupation 
approach is much more detailed and it shows the differences between similar 
groups of job positions (see: Table 2). Taking this approach for examining the 
most demanding job positions in the Czech Republic, it can be stated that the 
pharmaceutics, quality control, economics and corporate finances and market-
ing job occupations are among the most demanding. The requirement for work 
experience can be found in more than two thirds of the analysed job offers. 
Therefore it can be concluded that getting a job in one of these job occupations 
is, without any work experience, very difficult. The counterpart consists of oc-
cupations like telecommunications, culture and arts, electrical engineering and 
administration which require a work experience in less than one third of the 
analysed job offers. This means that these job occupations pose the lowest pre-
liminary requirements (taking the point of view of this characteristic) at the 
applicants from among the fresh graduates.

When looking at this issue from the point of the work experience duration 
requirement, we get different results. The job occupations with the highest re-
quirements (five or more years of work experience) are: senior management 
(14.8% of the offers), economics and corporate finances (8.8%) and construc-
tion and material processing (8.4%). These occupations usually represent a se-
nior leadership positions (senior management), specialised designer positions 
or specialists / analysts and consultant (economics and corporate finances) po-
sitions. On the other hand, the job occupations with the lowest requirements 
(up to one year of work experience) are pharmaceutics (32.8% of the offers), 
chemistry and food industry (30.8%), media, advertising and PR (32%) and 
purchase (29.4%) positions. These occupations are interesting because for al-
most one third of these, a work experience up to one year is sufficient, which 
significantly lowers the requirements for potential applicants.
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Among the job occupations with the requirement of the middle work ex-
perience duration (one to three years) are economics and corporate finances 
(42.2%), human resources (34%) and marketing (also 34%). One of the rea-
sons for the high similarity of these two job occupations is the blending of their 
working agenda and a high resemblance of their profile of required qualifica-
tions.

Table 2. The work experience requirements on the basis of occupations

Required duration of the work experience

up to 
1 year

1–2 
years

3–4 
years

4–5 
years

5 and 
more 
years

not 
required

1 2 3 4 5 6 7

Pharmaceutics 32.8% 24.0% 15.8% 11.0% 14.4%

Quality control 23.4% 25.6% 12.4% 9.2% 21.4%

Economics and 
corporate finances 9.0% 22.2% 20.0% 3.4% 8.8% 31.8%

Marketing 17.4% 18.4% 15.6% 10.6% 0.4% 33.2%

Engineering 17.6% 11.4% 14.6% 4.6% 37.4%

Health care and 
social care 22.4% 14.2% 10.6% 8.6% 40.2%

Human resources 9.0% 16.8% 17.2% 4.6% 2.0% 44.0%

Logistics and 
transport 26.0% 12.0% 7.4% 2.2% 5.0% 47.4%

Trade 18.0% 10.0% 10.2% 4.6% 48.6%

Legal services 9.0% 18.2% 6.8% 2.8% 51.4%

Media, advertising, 
PR 32.0% 8.4% 2.4% 0.2% 5.2% 51.8%

Manufacturing and 
industry 3.6% 11.8% 9.4% 0.6% 4.2% 52.0%

Real estate and 
construction 3.8% 7.6% 12.0% 1.6% 8.4% 53.3%

Education 2.8% 12.2% 8.0% 12.8% 0.2% 54.4%
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1 2 3 4 5 6 7

Management and 
leadership positions 18.8% 7.8% 1.6% 1.2% 14.8% 55.8%

Purchase 29.4% 5.4% 0.8% 1.2% 4.2% 59.0%

Public 
administration 7.4% 11.2% 6.0% 3.8% 1.2% 59.8%

Chemistry and food 
industry 30.8% 3.4% 0.4% 0.6% 1.4% 60.2%

information 
technology 8.4% 15.0% 8.0% 0.8% 2.4% 61.6%

Unclassified job 
positions 23.8% 7.0% 2.8% 0.8% 3.8% 61.8%

Banking 12.8% 10.2% 8.2% 0.4% 1.8% 62.2%

Science and research 0.4% 9.4% 10.8% 8.2% 1.0% 64.0%

Services 9.2% 8.0% 5.0% 1.6% 1.4% 67.8%

Administration 6.4% 8.0% 4.4% 1.4% 68.2%

Technology 
and electrical 
engineering 15.2% 6.0% 3.4% 1.6% 4.8% 68.6%

Culture and arts 2.8% 8.8% 6.0% 2.4% 0.2% 71.6%

Telecommunications 15.0% 4.2% 0.8% 0.2% 3.2% 76.6%

Another view that this study takes is the work experience duration require-
ments from the perspective of about one hundred and sixty types of offered job 
positions. Due to the limited scope of this study as well as to the focus of this 
conference, it deals only with such job position types that are connected with 
education and upbringing. About this job occupation it can be concluded that 
roughly half of the offered job positions (45.6%) do require a work experience. 
For 43% of these it can be stated that they require the duration of work experi-
ence to be from one to five years. This leads to a conclusion that this occupation 
does not require a very long working experience (more than five years), nor 
very short work experience (up to one year).

Focusing only on the teacher job positions (teachers of primary and high 
schools) it can be stated that the imposed requirements are slightly different 
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from the rest of the occupation of education. General notion is that the work 
experience requirements for teacher positions are higher than the same re-
quirements for other job positions in this occupation (e.g. tutors or trainers). 
This is because only 36% of the job offers do not require any work experience. 
Furthermore the required duration of work experience is always at least one 
year or more, the largest group being those positions which require the work 
experience duration of one to two years (23.9%). Job positions requiring four 
to five years’ work experience duration also represent a relatively large number 
(20.7%). On the other hand, almost no job offers do require a work experience 
longer than five years (only 1.6% of the job positions).

Conclusions

Even though the work experience is commonly regarded as one of the re-
quirements for the employability of an individual on the labour market, it can-
not be considered as an absolute necessity. in the case of the Czech Republic 
labour market, the requirements for work experience are not expressed in any 
way in many types of job positions and job occupations. Either they are not rel-
evant for a given job position (the qualification gained during the study of high 
school or university is sufficient) or other attributed are much more relevant 
(such as soft skills, language skills, etc.).

in general, it can be concluded that with higher qualification demands, the 
requirement for longer work experience also increases. Therefore if the gradu-
ates of secondary or tertiary education want to achieve a professional growth, 
they have to be prepared to invest into a high-quality work experience which 
will be necessary for them regardless the job occupation they may seek.

if we consider the work experience requirement from the point of view of 
employability on the labour market, than we must conclude that the findings 
of Dionne Lee 16 are not adequate. Because it is typical for the Czech Republic 
that the work experience increases employability only in certain occupations. 
in the telecommunications, culture, arts, administration and simple services 
occupations, it is not an important factor for employability. The proposition of 
Geoffrey Lantos 17 is, on the other hand, partially confirmed. He suggests that 

16 D. Lee, Apprenticeships in England, p. 225.
17 G. Lantos, Faculty Internships, pp. 15–30.
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the work experience is an important factor of employability in the marketing, 
trade and management occupations. The data from the Czech Republic do 
confirm only the first job occupation. For the rest, it is characteristic that the 
work experience is given a medium importance (work experience is required 
for 45–52% of job positions) and the required duration is usually very short 
(up to one year).

We believe that these research findings can help the graduates of secondary 
and tertiary education who, based on these findings, can, be it alone or with 
a help of a professional consultants, better plan their transition from formal 
education onto the labour market or they can further develop their working 
skills. We also believe that andragogy should focus on more intensive research 
(quantitative as well as qualitative) in this field because only than it will be able 
to fully comprehend the current state of knowledge about the requirements of 
specific vocational education.
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Summary

This study deals with the requirements for a specific vocational learning in the 
Czech Republic. in this respect it shows what the empirical status of these require-
ments is with regard to the job offers offered on a local labour market. A database con-
taining the biggest job-offering web portals in the Czech Republic was used as a source 
of information for this analysis. The study provides information on the differentiation 
of these requirements on the basis of three different characteristics: (1) job classifica-
tion, (2) job occupation and (3) job position, with a particular focus on the jobs in the 
field of education and upbringing. We believe that the findings of this research study 
have important implications for the strategies of adult education because they have 
a major influence on the requirements that are imposed on a work experience of an 
individual.

key wordS: internship, lifelong learning, job positions, adult learning, labour mar-
ket.

StreSzczenie

Niniejsze badanie dotyczy specyficznych wymogów jakie stawiane są kształceniu 
zawodowemu w Czechach. W tym względzie wyjaśnia empiryczny status owych wy-
mogów na lokalnym rynku pracy. Jako źród ło danych w tym badaniu wykorzystano 
jedną z największych internetowych baz danych, jakim jest internetowy portal pracy. 
Badanie dostarcza informacji w związku ze zróżnicowaniem tych wymogów na pod-
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stawie trzech kryteriów: (1) rodzaj pracy, (2) dziedzina pracy, (3) pozycja zawodowa 
ze szczególnym naciskiem na pracę w sferze edukacji i wychowania. Mamy nadzieję, 
że wyniki niniejszego badania mają znaczący wpływ na strategię kształcenia dorosłych, 
ponieważ mają ogromny wpływ na wymogi, jakie są kładzione na doświadczenie za-
wodowe jednostki.

Słowa kluczowe: praktyka, nauka przez całe życie, pozycje zawodowe, kształce-
nie dorosłych, rynek pracy.
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