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Stowa kluczowe

Wielka Karta Praw Dziecka, Stary Doktogdskalwinski, rada gdowa.

Streszczenie

Janusz Korczak — wychowanie jako procegieigo poszukiwania i tworzenia
Autorka artykutu stwierdzaze u podwalin pedagogiki korczakowskiej leglty przegszystkim trzy
zasadnicze prawa:
— Dziecko ma prawo do dnia dzisiejszego,
— Ma prawo do tego, by bylo tym, czym jest,
—  Dziecko ma prawo do szacunku.
Kolejno autorka przedstawita ,instytucje” wchade w sktad Domu Sierot takie jakg®Kolezen-
ski, Rada dowa i Sejm. Scharakteryzowala tablizarzdzen, zawiadomié i ogloszé, szafle
rzeczy znalezionych, sklepik, 8idyzuréw..
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Summary

Janusz Korczak — education as a process of cominexploration and creation
According to the author of the article, Korczalkeslpgogy was underpinned by three basic rights:
— Children have the right to the present day;
— Children have the right to be what they are;
— Children have the right to be respected.
Further in this article the author presents tinstliutions" that formed part of the Orphanagehsu
as the Peer Tribunal, the Justice Council and thilEl@n's Parliament. She also describes the regula
tion, notice and announcement board, the lost andd cabinet, the small shop and the duty roster.

Working with children as a doctor, teacher or etlugalanusz Korczak, who
often had to become a substitute family membethHerorphans under his care,
could understand very well the psyche of children @heir psychological
needs. Systematically collected material in thenfof observations, notes and
personal insights resulted in, over the coursénoé,tnumerous works dedicat-
ed to children and their needs upon which the Qidtbr placed particular em-
phasis, and that would later be described as algmation’ of children's rights.
Korczak was not only a fierce defender of childserghts, but also an educator
who made huge contributions to the pedagogy of tina¢. He always stub-
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bornly promoted and stood up for children's riglaisgd he tried to implement
his ideas by providing the orphaned children anirenment in which they
could grow up and develop.

Janusz Korczak proved that when children are gilienfreedom talevelop
and when all developmental rights are taken intoscteration, they can be
brought up to be productiveeople. He gave his pupils the right to express
themselves freely and to make independent decisid@m®rganized and orient-
ed all spheres of their personalities.

Janusz Korczak recognizedde dullness in the daily life of the majority of
children, who burdened with so many responsibdijtieould not enjoy the
privileges that come with being childre@onsidering the above, Korczak pro-
ducedthe 'Magna Carta of Children's Rights', which unfoately was not pub-
lished in any combined form. The rights that carfdaend in various publica-
tions (whichare a result of the author's in-depth thoughtsghsawver been pri-
oritized and arranged in a chronological order.dgak's pedagogy was based
on the three following fundamentals:

1) Children have the right to the present’day

2) Children have the right to be what they’are

3) Children have the right to be respedted

The above general rights reflect the depth of Kaktszthoughts and his ap-
proach towards children, and determine the diractb his pedagogical and
educational work. The described rights were implete@ and observed in the
Orphanage both by the Old Doctor, his disciplestaa@gssociates.

The first of these rights has a very deep mearffiogczak emphasized the
fact that a child should be treated as our parfioen the start. The child is not
“a snot, it is not just a kid or a future humanriggj actually he(she) is a human
being at the very moment and not “a human beifigsttome”.

The OIld Doctor saw the unfairness adults injected the world of children,
their inappropriate behavior and their ignorancéhefproblems experienced by
children.

“Adults ponder the future of children and make diegis, but no one will ask
the children for their opinion and consent, assgntire children have nothing
to say in this matter. We give commands and expleidren to obey us. We
give orders and make sure children fulfill thempeleding on our will and the
following reasoning — our children, our propertjkeep away from me. The
children's doubts and reservations seem to beutalis™. These words express
the tragedy of many children brought up under tt@vy hand of their caregiv-
ers, who impose upon them certain patterns of thgnlnd rules of behavior,
ignoring their individual needs, interests and egjmns.

1 J. KorczakWybér pism pedagogicznych. Prawo dziecka do szad@etection of ped-
agogical publications. Right of the child to bepested]Warsaw 1958, Volume I, p. 296.

2 Ibid, p. 297.

% Ibid, p. 293.

4 J. KorczakWybér pism pedagogicznych. Prawo dziecka do szadi@#tection of ped-
agogical publications. Right of the child to bepested]Warsaw 1958, Volume I, p. 285.
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In a similar way we can analyze the second righiclvis closely connected
with the first one, by taking into account the widual needs, desires, will and
interests of the child.

“Don't trample, don't kick a child around, don'tkaahe child a slave of to-
morrow, don't suppress, don't rush, don't ugey’

“Let children drink the joy of the morning cheeffubnd let them trust. It is
exactly what they want to do. A child does not cdeswasted the time spent
on a fairy tale, on talking to a dog, catching &, b@oking at a picture carefully
or coping a letter, and everything is done in akinrmanner. It is the child who
has the right’.

The third right concerns the respect that the clikd all other human beings,
are entitled to. Due to the very fact of being @tgh, children should be partic-
ularly privileged by virtue of their little expenee and effort they make to gain
this experience. “Respect, if not humility, for Wi bright, unblemished and
holy childhood is needefi”Although children have the right to be respected,
reality they are expected to do something or aexeguted from doing some-
thing, and in this way their rights are violateanudsz Korczak called for:

- Respect for the child's ignorance,

- Respect for the work of cognition,

- Respect for failures and tears,

— Respect for the child's property and budget

- Respect for the mysteries and changes involvetiénhard work of
growing up,

- Respect for the current time and the present day,

- Respect for each individual moment, as it will sdade away and
never come back again®

This approach towards a child's problems proves waczak possessed
a profound knowledge of a child's nature, and ctfle mutual confidence,
friendliness, affection and understanding.

The Old Doctor strove to provide children with caimhs necessary for them
to grow up into fully-fledged human beings.

On the basis of the general riglisscribedabove, the Old Doctor specified
more detailed ones, that can be found in his wdrkey include among others:

- the child's right to education, school and books;

- the child's right to collaborate with an adult,lt® independent and to
judge their own actions;

- the child's right to be respected and to have their secrets;

- the child's right to conduct a dialog with adulis,express their own
thoughts and opinions;

- the child's right to personal property and mementos

- the child's right to their own budget;

® Ibid, p. 296.
® Ibid, p. 303.
’ Ibid, p. 295
8 Ibid, p. 296.
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- the child has the right to be mistaken and to dh#ertry to make
things better.

These specific children's rights result from maegrg of diligent work in the
area of pedagogy and education and from variou$yses and reflections.
Korczak, like no one else before, managed to fidetailed and thorough truth
about the child's psyche and was the best ever krfolctor of children's
souls”. The rights he called for, were not just gmpords, but they met with
a real response and they found their place in thueaion system applied by
the Doctor.

The authorities, such as the Peer Tribunal, théc@éu€ouncil and the Chil-
dren'sParliament, were established within the Orphanageir function was
to implement the child's right to independence,idea of collaboration and the
right to make judgments about these rights. In@nmphanage one could also
find: a box for letters and inquires, a news-shagll, a lost and found cabinet
and individual lockers that implemented the rightpersonal property. “Chil-
dren share in a painful way the financial probleshshe family, they feel the
shortages, they compare their own poverty withdfilience of their friends.
They are really worried about being poorer by a f@mnies. The child doesn't
want to be a burden. What to do when you need ,aahabok, a cinema ticket
and a notebook at the same time, or when the psneih out, when you have
lost something or someone has taken something &way you? Sometimes
you would just like to give somebody something niaekeepsake, or buy
a cake or simply lend your friend the stuff he(shegds. There are so many
important needs, wishes and temptations. The shpldiperty is not a piece of
junk, but the beggar’s material, tools, hopes anenirs®.

Paid duties and placing half of the Orphanagea ®tpenses at the disposal
of the Self-government, were in some way, implemgorh of the children's
right to their own budget.

The duty roster drawn up by the Doctor and the-§a¥ernment gave the
children the opportunity to work, co-manage and pevate with adults.
Korczak was not however a pioneer in the fieldlafdren's rights. In 1923 the
so-calledGeneva Declaratiomwas prepared. “The Geneva employers have con-
fused the responsibilities with rights; the tonetloé declaration is more of
a persuasion than demand; it is an appeal to thdvgt), a request for kindli-
ness” — these were the Doctor's words expressim@pinion on the declara-
tion.

The rights of the children community were regulabgdOrphanage Regula-
tions. Here is what they said: “The children owedibnce, not to the person-
nel, but to the rules that apply to them. The pamsb should be familiar with
these rules and stick to theth”’As we can see, Korczak considered the inmates
and the tutors equal to each other. First of atiémanded from the tutors to be
acquainted with the children's rights and respalitgéls, and obey them strict-
ly. Only when the tutor has carried out his(hesk&aproperly and respected all

° Ibid, p. 295.
Vbid, p. 294.
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the rights himself (herself), was he(she) prepdocetbad the children. While
correcting the child's improper behavior the tutould refer to the rights that
applied equally to all inmates, although by virtofethe performed function,
the rights of the tutor were slightly different.

Korczak saw a human being in the child. He gavectiilel quite a different
role than the one accepted at that time. He didneat the child as a passive
and weak individual, but as an active, real cotoreaf his(her) own fate, life
and future.

Korczak was very consistent in his actions. He wtded the meaning of
modern pedagogy that included democratization alapegical relations.
He treated the child as a full-value partner arahtgd him various rights nece-
ssary to meet the basic needs (the fundamentalsrofal mental and physical
development).

“Is there a life for joke? No, childhood — long ye@f human existencé?”

Janusz Korczak was not only creator of the childlsts, but he was also very
strict about obeying and applying all of these tagons in the centers for
which he was directly responsible.

It was never easy for him. The beginnings of thphanage were also very
difficult. Children who were used to completelyfdient treatment could not
find their place in this new situation. J. Korczsékys: “Only much later did
| realize the sentimental attachment of childreth&r previous life. In its cha-
0s, gypsy poverty and nothingness of resources tlias a space for free initia-
tive, imaginativeness of single, intensive and sheed efforts, daring of wild
insubordination, bravado of strong action, needs#f-denial, and carelessness
about tomorrow*?. The Old Doctor made the child the host, staff rermand
manager of the orphanage.

A regulation, notice and announcement board waseplan the wall where it
was easily visible. It gave the tutors and thedrkih a chance to display their
initiative and forced everybody to think througle gplan of their own undertak-
ings. The board included a calendar, a thermometetings, pictures, cha-
rades, list of damage done and savings made byrehiktc.

The letter boxwas also of great importance. Korczak used tonrassthat
sometimes it was easier to write something tharsap it. According to
Korczak, thanks to the letter box the childrentearhow to:

- wait for the answer: not straight away, not immeadia

- distinguish the irrelevant and short-lived sorrowsyrries and wishes
from the important ones;

Writing a letter requires a decision (it often haped that even the children

who had decided to "post" a letter wished to takack);

- think and be motivated,;

- want to know.

Educators wondered whether written communicatigolieg to dealing with
children was not too official, but the Doctor's @es was: “In my opinion the

M bid, p. 293.
12 bid, p. 221.
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letter box doesn't make communication with childdéficult, in fact it makes
verbal communication even easier. | choose childvbn really need longer,
informal, cordial or serious conversations. | cardfa good moment to talk.
The box saves time and makes our day last lofiger”

Every child should also be provided with his (h@mn area, with a drawer or
shelf to store their odds and ends. No one shaulld the children from col-
lecting mementosstuff of great importance to them. Children enjagleng-
ing, giving awayor selling their petty belongings. We should natwslour re-
luctance towards it, let alone prevent the childrélom doing so.
“If a pocket knife or a thong belongs to the chidhy can't he (she) exchange it
for a pencil case, magnet or magnifying glass? Wihkerworry about fraudu-
lent transactions, arguments or quarrels, lett®dioice a notarial book to pre-
vent the abusé®. With each passing day, new stuff appears and sénte old
belongings lose their value. Nevertheless, it shdod the tutor's task to make
sure that each and every child has something shabti the nameless property
of the institution, but something that belongshe thild. The children should
also be provided with a place where they can kieep belongings safely. The
child must be sure that no one will take his (lsuff away, once he (she) has
put it into the locker. When the child mislays sonmeg, the tutor's responsibil-
ity is to help the child find it. For that purpotiee idea of thdost and found
cabinetwas implemented in the Orphanage.

A quite important institution (part of the Orphaeagvas thesmall shop
It helped teach the children to think about theleds in advance and remember
them, as the shop was opened just once a day. Anwto had forgotten
something had to wait until the next day.

The Old Doctor devoted a lot of time to teaching tihildren to respect their
own work, the work of their friends and tutors aslivas the applied tools.
Korczak also drew up duty roster that used to be quite popular with the chil-
dren. Sometimes the pupil had to wait for theintar they had to apply to be
given a duty. This way there was always someondutyn The children could
also lodge a complaint against somebody who hafbipeed his (her) obliga-
tions in an unsatisfactory manner. Such pupils tlesir next turn and in order
to get back on duty rotation they had to displdgtaf diligence. Some of the
duties were also paid.

“Despite the fact that only selected duties in @phanage are paid, in my
opinion (quoting Korczak), all duties should beyyaid. Intending to develop
good citizens we don't need to produce future isisalThe children who don't
have parents are not at the mercy of the Orphaaadeve don't have any right
to demand something from them. For these reasorfsawe to teach the child,
as early as possible, what money and remuneratiowdrk are, so that they
could feel the value of independence given by egsiiand get to know the
pros and cons of possessith”

3 bid, p. 226.
*bid, p. 227.
% |bid, p. 232.
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One has to work hard to communicate with childreopprly. One of the
methods of establishing a thread of understandiag tlve organization afes-
sions These were serious, matter-of-fact meetings dunihich the children's
comments were taken into careful and fair constaeraand various decisions
and actions were undertaken. Children were neveddd with empty promis-
es. The purpose of the meetings was to appealht Collective conscience
of the group” and reinforce a sense of collectesponsibility.

The news-sheetompiled by the children and the personnel seevadnilar
purpose. It was a wonderful regulator of words auions, a chronicle
of work, efforts, mistakes and difficulties, a pfa@d capabilities, and evidence
of action.

The most significant body functioning within thegbanage however was the
peer tribunal Korczak says: “If | concentrate disproportiongteh the tribu-
nal, it is in full confidence that it may becom@earm of granting the children
equal rights, that it may lead to a constitutiod agsult in the announcement of
adeclaration of children's rights. The child has fiigat to serious and fair con-
sideration of his(her) problems. So far everythivag depended on the good
will or good or bad mood of the tutor. The chilcshead no right to protest. It is
necessary to put an end to despotféniThe peer tribunal had its own code and
rules for suing. Its sessions were held once a wHe& judges were appointed
by a draw, from among the inmatagainst whom no action had been brought
during the week. The judgments were made in acooslwith the code. Some
of them were examined by the Justice Council ctingiof a tutor and two
judges appointed by a secret ballot election fpedod of three months. The
tribunal also served other purposes, including teagnce of order or supervi-
sion over the fulfillment of responsibilities, pigi personal property and
health. After an earlier suspension and reopenirtglbunal activity, the three
following rules were introduced:

1. Anyone who is dissatisfied with the verdict has tiglit to appeal, one
month after the verdict was issued,;

2. Certain cases may be excluded from the tribunatgadings and
handed over to the Justice Council;

3. The children have the right to sue adults and gregnnel.

Introduction of the above rules was a completelgranedented move, as it
protected the children from potential travesty o$tice or lawlessness and
despotism of the tutor. For the children it was asi® that enabled them
to become mature enough to organize a self-govarin$®on a Parliament,
consisting of 20 members, was established. A gafufive children formed
one constituency. The person who received at kasttes became a member
of the parliament, provided that he (she) had n&esn sued for dishonesty.
The role of the Parliament was to approve or refeetrights enacted by the
Parliament council. The Parliament enacted thetrigha commemorative
postcard. It was not only a award, but also a soueach child could receive

18 Ibid, p. 236.
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by submitting a written application, stating thesens for their request. The
applicant made a list of acts and facts that he)(stished to remember
(including the good and bad ones, useful and hdrmofies, and nice or
unpleasant memories).

The inscription on the reverse of the postcard WBy: resolution of the
Parliament of ..., (Name) was awarded a commenveraibstcard for ...” Even
today for many former inmatethis commemorative postcard is still one of the
most precious souvenirs from their stay in the @nalge.

Each child also had the right to silence and sidifyust as a patient has the
right to peace. They had an individual separated arhere they could isolate
themselves from the rest of the group whenever tleeyled it.

The above brief description of the Orphanage refléie main assumptions
of Korczak's pedagogy. In his activity one can lgasee a drive for the imple-
mentation of the children's rights. He pursued ¢gjuial by establishing and de-
veloping various bodies functioning within the Oaplage, or subordination
of children and adults to the same rights and mesipdities. Fruits of his peda-
gogical efforts were not immediate. Although theadho be worked out and
developed over the years, the chosen path provied tight.

From among the various needs, the Old Doctor petiapemphasis on the
need for security, emotional contact and respdtbfAhese remain dependent
on each other.

The need for security is the most basic need, denisig the whole process of
education. The child has little chance for normavelopment when the need
for security has not been satisfied. Korczak madageéuild an atmosphere of
peace, confidence, mutual kindliness and honestheninstitutionsunder his
care. In this way he wanted to give the childresease of security and meet
this basic need previousigentionedA child who feels secure, has confidence
in adults and is trustful, has no difficulties ista&blishing relationships with
others. The ability to establish interpersonal trefes is another fundamental
need that must be met. It is particularly importantchildcare institutions,
where the children live in a group much bigger thaamily, and the ability to
establish interpersonal relations is necessaryh®mroup members to be able
to live harmoniously together.

The need for emotional contact is closely conneetgl the need for love,
friendship, collaboration, acceptance and belonging community. Therefore,
the need for emotional contact is fundamental & pghocess of satisfying all
psychological needs.

The aforementioned need is also strongly connesiitdthe need for respect,
since apart from respecting ourselves, we needecesipom other people.
Without establishing relations withia community, it would be impossible
to satisfy this need.

Janusz Korczak carried out his own educational faragbased on the prem-
ise that in certain conditions, almost as impofyaas family, the main factors
that shapes their personality aself-reliance and thénitiative of children
themselvesThe educational system lapplied was a naturalistic pedagogy



Janusz Korczak — education as a process of continuing exploration and creation 163

with the main focus placed on the child's perstyaind the child's right to
individual and social development.
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